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Introduction

If you are thinking of starting to research for an MA, MPhil, PhD, EdD or PrD,
then this book should help you at each stage of your work. Initially, it will
help you to decide what and how you want to research, where you would
like to undertake your research qualification and study, and how to work
with a supervisor. It will then tackle how to keep the momentum going over
time, and how to analyse your findings and draw conclusions from them.
Finally, it will help you to see how to produce a good quality dissertation or
thesis — which, we hope, will pass — and then consider how to progress with
your research (or other) career.

Commencing a research degree is a very exciting and also rather daunting
undertaking, because you know that it is a next step up in your learning. You
will probably have heard of friends or colleagues who started a large piece of
research, took years and years over it but never completed the work. But you
will also know people who have really enjoyed and benefited from undertak-
ing a research degree. My own experience as a part-time, female research
student — working at a distance from my supervisor and home university as
well as combining a full-time job (and commuting) with study - certainly had
its ups and downs. It did, however, change my life; it also changed my sense
of my own achievements. I have never regretted the work and have always
been pleased I gained the degrees (first an MA, then a PhD). It is this experi-
ence that prompted me to write this book, as well as the exciting and fruitful
work I have been involved in over the past few years with research students
and supervisors, particularly a large cohort of professional part-time
research students from Israel and supervisors new to Anglia Ruskin
University, the university where I worked for many years. The intention of
this book is to enable you to see clearly the topic you wish to research, how
to go about your research and how to work successfully towards achieving
your aims.

The book draws on good practice developed at a wide variety of universi-
ties in Australia, the USA and the UK. I am grateful to colleagues from
Australia, the UK, Israel and, lately, South Africa, who have engaged in
immensely useful conversations with me, pointing me towards local good
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practice and sharing their own strategies. Historically, this led to a compan-
ion book for supervisors entitled Good Practice in Posigraduate Supervision
(Wisker and Sutcliffe 1999), and more recently The Good Supervisor (Wisker
2005) and some of the ideas in those books may also be of use to you in your
work with your supervisor.

Naturally, you will receive a great deal of support and guidance from your
university and your supervisor(s). However, having this book as a guide
should help you to take control of and responsibility for your own learning,
and to discover what kinds of questions to ask — which is equally as impor-
tant as the answers to some of those questions — as you proceed on your
research journey.

One of the largest growth areas in higher education is postgraduate work.
More students than ever are deciding to continue with their studies, or to
return to postgraduate study to research for a qualification after spending
time in paid or voluntary work or bringing up children. There is now a
diverse group of students seeking postgraduate study and it is no longer only
the lifetime career academic who seeks research study qualifications. There
is also much international movement, as many research students wish to
gain the enriching experience of studying in another country, most
commonly the UK, the USA and Australia. The greatest growth in groups of
research students is that of women, in particular women returning to study,
who must often combine their study with jobs and domestic responsibilities.
Many other students undertake research when they have retired from full-
time employment. They, too, as so many others engaged in research, are
seizing the opportunity to ‘do something for themselves at last’. The diversity
of research students has helped to bring about development and change in
research supervision practices and in universities’ practices of support for
and recognition of the needs of research students. This book takes note of
the differences in demands of students from different cultural contexts and
takes into account different social, age and gender backgrounds. It also takes
note of the different kinds of postgraduate research study in which students
are engaged.

In this book, students embarking on research for qualifications are
considered in three related groups: those working towards their Master’s,
particularly the MA; those working for an MPhil; and those working for a
PhD, EdD, DBA or Professional Doctorate these latter qualifications being
substantially different from the former for reasons of length, depth and origi-
nality. Some students attend tuition at all three levels while others undertake
research-based studies. More recently, there has been the development of a
professional doctorate, where appropriate, referred to as an EAD (education),
a DBA (business) or a PrD (professional practice). These developments

e
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recognise the integration of and synergy between professional practice,
employment and work-related study and research. They are often different in
shape from established research since they frequently involve staged devel-
opment and the production of progress reports. Doctorates by publication
have also recently been recognised. These, too, are different in shape: they
entail the collection of previously published works that follow a focus or
theme and the production of a theorised ‘wrap’ or mapping and a theorising,
discursive and conceptual section that brings together the published pieces
into a more coherent whole. However, all involve research, and anyone
undertaking any of these qualifications will find this book useful. We will be
looking at these variants and concentrating on what is common between
them: for the most part, therefore, I will use the generic term PhD and mean
the research and communication that is involved in all the variants. The
main element in common for your work towards all these awards is the
process and the practice of research, which is the main focus of this book.

The book really starts where I did, and where so many of my own
research students began, with some basic advice, some questions to answer
and things to think about. The opening sections of each chapter outline the
issues to be discussed. There are reflective questions to consider and some
strategies, plans and exercises to try out that aim to get you to concentrate
on planning and managing your research. The more complex developments
are in the middle of each chapter and a conclusion sums up the main points
covered. The book as a whole follows the line of development of a research
project, whether a relatively short-term project for an MA (probably around a
year’'s work) or a longer project for an MPhil or a PhD (between three and six
or more years’ work, depending on whether you carry out full- or part-time
research). You will need to pick and choose your way around the book as
different questions arise for you in your work. In other words, treat it as a
useful sourcebook, like any other in your research. It is one to which you can
refer when you need, but which also provides an underpinning to your study.

Each chapter asks you to become involved in reflective (or active) tasks to
help you to focus further on your work. These should aid the reflection on
the progress and process of your research - activities that in themselves are a
key to good research.

& What the book does not do
This book cannot guarantee you success: the hard work still rests with you.

As you develop your own working relationships with supervisors, your
research area and university, and as you also develop autonomy, you will

e
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appreciate that there could not be a manual that successfully guaranteed
that at this level. It is a complex, original and creative activity.

This book is specifically addressed at social science and humanities
students: it does not aim to guide science students, although those undertak-
ing health-related research should find it useful (and scientists might find
some parts useful, too). Nor does it do more than introduce some of the
methods you might choose. You would be advised to turn to specialised
books on each of the methods for the kind of useful guidance you will need.
Some of these appear in the references but you will find more, as this is a
growth industry.

& What the book does and how it is structured

The book gives basic advice, as well as signposts to more specialist research
methods, and I hope that you will find that it is accessible and clear in its
presentation, and includes the basic points you will need to consider in
carrying out and communicating your research.

There are four parts:

Starting research;

Getting going - supervisors, methods and time;

More detailed research methods — maintaining momentum;
Support, progress, analysis, writing up, the viva, presentations and
afterwards.

S W N =

There are ‘things to do’ boxes to enable you to consider how research
methods could work for you and to help you with your thinking towards your
research projects. The book endeavours to direct you towards reading that
leads you to further specialist research methods training. It does not try to
replicate the books that train in the use of, for example, statistics, but instead
asks fundamental questions that enable you to make some choices about
appropriate methods and underpinning methodologies.
In outline it:

« takes you through generic decisions about titles, areas of study, the
methods and methodology of research, timing, structures, and so on

®  deals with issues and practices common across different subject
areas and levels in the social sciences and humanities

@ branches out, where relevant, to consider the different levels of
Master’s, MPhil and PhD. It defines the kind of difference related to
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original work or work that contributes to the PhD, and the issues
around contribution to practice and experience which much
Master’s work now involves. It also looks at how to ensure this all
takes place consistently and reflects on the different needs of inter-
national students.

You will see the book is structured in relation to the four phases of a
research student’s work, that is:

Part 1

Starting research

This section concentrates on:

starting your own research

choosing universities

choosing topics

defining the area and asking research questions.

Part 2 Getting going - supervisors, methods and time

This section focuses on:

understanding and taking control of your own learning

getting into good study habits and managing time

literature reviews (presenting theoretical perspectives in which you
engage in a dialogue between your work and that of others in the
field, or the underpinning theorists), notes and referencing
selecting research methodologies, theories, methods and practices
starting to work with your supervisor — agendas and contracts.

Part 3 More detailed research methods - maintaining

momentum

This section deals with:

maintenance and development of ideas and research practices,
restructuring and refocusing issues and practices

continuing to maintain good working relations and supervisions
with your supervisor(s)

restructuring to take into account findings and new questions, new
reading and ideas, and so on

maintaining momentum

ensuring pilot studies inform further developments, analysing your
data and producing and building on your findings

e
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recuperating after difficulties with data and respondents
making a leap in conceptual awareness

dealing with underlying values, knowledge and structure-based
difficulties.

Part 4 Support, progress, analysis, writing up, the viva,

presentations and afterwards

This section covers:

analysing data

writing transfer documents, progress reports

supportive research cultures

building in time for seen and unforeseen problems

what makes a good quality research piece, especially a PhD
editing

re-editing to keep to length

ensuring that your organisation develops the thesis
ensuring that the thesis raises and deals with problems
diagram design and presentations

protocols

submission formats

vivas

rewriting and resubmission if it goes wrong and as a natural part
of completing the process

conference presentation

publication

the difference between MPhil- and PhD-level work.

Outside the research, the writing up and the viva, the book then looks
briefly at presentations, conferences and publications — getting your work
out into the broader research area — and life after research; that is, what you
might do next.

Good luck! I hope you find the book helps you achieve your aims in your
research.

& Further reading

Wisker, G. (2005) The Good Supervisor (Basingstoke: Palgrave Macmillan).
Wisker, G. and Sutcliffe, N. (eds) (1999) ‘Good Practice in Postgraduate
Supervision’, SEDA Occasional Paper 106 (Birmingham: SEDA).

e



Index

A

abstract 97, 178, 263, 283, 324, 339, 361

abstracting 178

academic 123

accommodation 28

accumulation approaches 317

action research  229-38

active learning 146

activist 144, 154

agenda 107,118

analyses 179, 294, 319, 320

analysis 4, 200, 209, 247, 248, 280, 285,
290, 294, 296, 298, 308, 313-25

annotating 314

appendices 286, 366

argument 274, 280, 286, 288, 291, 304,
305, 310, 347

arts 54, 251-3, 255, 257, 262, 267, 281,
282, 285, 307

atomistic 141

audioconferencing

audit 126, 335

Australasia 23, 25, 28

Australia 1, 2,15, 289

autonomous 308, 309, 310

autonomy 18, 35, 40

163, 358

B

balancing 16, 123-9, 130

behaviourism 65, 69

bibliography 10, 100, 264, 282, 286, 354,
366

Biggs 142,238

boundaries 58, 59, 62, 98

brainstorming 224, 301

bursary 29

C
career path 10

0230 521304 37 Ind.gxd 28/9/07 11:35 pm%ge 425

case study 210, 213-14, 216-21, 225, 244,
289, 377

co-counselling 136

coding 319, 320

coherence 288, 353, 356, 357, 361, 370,
375

collaborative 232

community of practice 157

concept 55, 56, 84, 181, 215, 290, 305,
368, 377

conceptual 21, 24, 80, 81, 83, 141, 148,
251, 263, 289, 292, 295, 297, 308, 334,
355, 370

conceptual framework 16, 78-85, 97, 98,
99, 292, 313, 341, 348, 370, 371, 375,
377

conclusion 275, 282, 286, 304, 321, 333,
358, 365, 366, 370

conference 41, 159, 390, 392-408, 411

confidentiality 86-94

constructivism 68, 69

consultancy 217

context 276

contract 34, 35, 36

contrastive reading 181

creative 25, 252, 356

creative interviewing 201

creative work 265, 281, 298, 307, 326,
340

creative writing 28, 302

critical analysis 181, 233

critical path analysis 99, 135, 138

critical thinking 292, 298

cultural influences 193

cultural sensitivities 193

culture 193, 219, 285
culture difference 193, 198
CV 411

425

e



D

data 5, 6,10, 17, 34, 43, 52, 61, 67, 74, 88
92, 151, 189-91, 214, 215, 275, 288,
290, 293, 294, 295, 296, 299, 303, 313,
314, 318, 330, 355, 380

Data Protection Act 315

databases 174

DBA 2,23
deductive 210, 211, 284

deferral 10

dialogue 170, 279, 282, 283, 288, 294,

299, 300, 311, 352, 362

dissertation 48, 60, 228, 264, 273, 275,
276

dissonance 154, 361

distance, supervisory arrangements 36,
117-21

documentary analysis 222, 320

documentary evidence 218, 222

drafting 290

drafts 275, 290
E
EdD 1, 2,13, 23, 26, 157, 158, 249, 271,

279, 280, 336, 337, 338, 343, 344, 346,
347, 349-63, 371, 373, 376

edit 6,273, 408

editing 41, 290, 349

e-mail 119, 121, 163, 196

emancipatory 235

empirical 71

enquiry-based research 242

Entwistle, Noel 141

ethics  86-94, 99-100, 101, 195, 228, 279,
352, 373

ethnicity 36

evaluating 297

experiencial learning

experimentation 215

132, 148, 154

F

feedback 324-33

feeding back 214

feminist 87, 261, 279, 289, 372

field research 205

findings 313-25

focus groups 191-3, 201, 202, 219, 299,
365

‘fog’ 278, 290, 311

free writing 300

0230 521304 37 _Ind.gxd 28/9/07 11:35 pmi%?ge 426

426 Index

G
gaps
research and knowledge 48, 54, 58-61,
62,63
skills 20
gender 57,79, 127, 198
generalising 217, 322, 323
ground rules 202
grounded theory 213-22
group, supervisors of 120

H

holistic 142, 150

Honey and Mumford 144

humanities 4, 11, 54, 251, 252, 253, 255,
262, 281, 284, 285, 360, 365

hypothesis 14, 48, 49, 54, 56, 57, 65, 83,
186, 227, 291

I

independence

inductive 211

intellectual 9, 19

international 27, 172

Internet 175, 176

interpretation 69, 191

interview 191-212, 220, 222, 294, 296,
314, 316, 318, 331, 365

closed 194-5

creative 201

open 194-5

semi-open 194-5, 196, 201
semi-structured 194-5, 201
structured 194-5, 201
unstructured 194-5, 201

Israel 1, 240, 313, 361

19, 356

J
journals 213, 221, 225, 267, 298, 300,
377

K
Kolb 146, 148

L

learning approaches 140-54

learning contracts 45, 46, 107-16
learning conversations 173

learning journals 178

learning styles 17, 140-54

literature review 5, 169-85, 281, 283, 296

e



literature search 14, 51, 132, 169-85, 258,
273

log 298, 300

M
MPhil 1,4,6,9, 11, 23, 24, 25,52, 53, 95,
96, 100, 102, 130, 142, 145, 158, 162,
232,242, 249, 271, 280, 295, 336, 337,
338, 344, 345, 346, 347, 349-55, 360,
368, 374, 376
1,2,3,4, 13,23, 24, 25, 48, 53, 100,
102, 130, 145, 157, 158, 162, 232, 242,
271, 336, 360, 368
Marton, Ference 141, 238
Marxist
historicist criticism 261
theoretical perspectives 372
Master’'s 2, 4, 5, 32, 95, 159, 295, 298,
338
mature students 28
metalearning 329
Metcalfe Report 13
methodology/ies 4, 15, 16, 33, 34, 39, 45,
48,51, 52, 61, 65-76, 79, 82, 83, 97, 99,
186, 216, 228, 236, 279, 281, 284, 285,
287, 288, 295, 298, 340, 353, 354, 356,
357, 373, 376, 379, 388
methods 4, 16, 61, 83, 97, 186-93, 216,
218,228, 273, 279, 281, 284, 285, 287,
288, 298, 344, 353, 357, 364
mind map 58
motivation 12
MRes 24

MA

N

networks 159
Nudist 200
Nvivo 200

(o]

observation 203-9, 218, 220, 222
ontology 67

Open University 26, 336-42, 350
oral examination 50

oral storytelling 219

originality 343, 355, 356

P
paradigm 78, 256
participant observation 203-4

0230 521304 37 _Ind.gxd 28/9/07 11:35 pmﬁge 427

Index

peer group 20, 120, 121, 157, 159, 161,
304, 311, 327, 328

peer pairing 160

PhD 1,3,4,6,9,11, 13,23, 25,26, 52,
53,95, 100, 102, 145, 149, 158, 159,
162, 240, 242, 246, 249, 279, 280, 295,
298, 321, 322, 336, 338, 339, 341, 342,
344, 345, 346, 347, 349-55, 360, 368,
371, 374, 376, 388, 411

phenomenography 238

pilot studies 5, 121, 192, 200, 273, 284

plagiarism 289, 311

positivism 69, 78, 227

positivistic 68, 151, 186, 191, 284, 376

postpositivistic 68, 78, 376

poststructuralism 70, 78

practice-based research 23

practitioner-based research  227-40

pragmatist 144, 145, 154

PrD 1,2, 158

presentation 130, 135, 159, 272, 273, 347,
365, 388-9, 392-401

problem-based research  242-50

problem solving 297

professional 3, 11, 26

progress report 25, 336-48

progression 349, 359, 367

publishing 41, 128, 134, 388-91, 403-8

Q

QAA 14, 28, 391

qualitative 66, 75, 150, 191-7, 210, 212,
284, 320, 325, 362

quantitative 65, 66, 75, 186-91, 210, 212,
284, 320, 325, 362

questionnaire 134, 137, 150, 151, 154,
187-91, 209, 210, 220, 294, 299, 315

R

RAE 29

reflection 3, 297, 298, 302

reflective practice 149, 154, 309

reflector 144, 154

reliability 320

research
action 61, 67, 70, 74, 202, 289, 315
community 42

creative 70, 213
cultural 164
design 16, 34, 48, 52, 54, 99, 214, 279,

373

e

427



development programme
237, 313
experimental 79
explanatory 61, 70, 73
exploratory 61, 70, 72
journey 274, 275, 276
practitioner 70
predictive 61, 70, 73
proposal 97

17, 20, 28,

questions 18, 48, 50, 63, 98, 382
rigour 353, 355,
skills 20
S
Schon, D. 146, 149
self-directed learning 146, 147
self-managed groups 159, 160

Skype 162, 163

social science 4, 12, 41, 51, 54, 57, 65,
67, 158,213, 214, 282, 284, 285, 289
307, 364

social workers 322

storytelling 285

strategic 142

stress 384

structuralism 69

student 1,2, 141

subjectivity 218

supervisor 1-4, 15-20, 27, 29, 32-46, 100,
107-21, 132, 158, 273, 291, 293, 310,
326, 329, 333, 339, 347, 361, 370, 371,
380, 382, 389

supervisory committee 33

support groups 14, 161

support network 10

support services 18

surface learning 141

0230 521304 37 _Ind.gxd 28/9/07 11:35 pmﬁge 428

428 Index

synectics 213, 222-5

T

teamwork 249

tertiary literacy 28

theoretical perspectives 5, 96, 97,
169-85, 266, 283, 288, 372

theorist 145, 154

thesis 71, 115, 132, 267, 273-6

time management 5, 6, 16, 130-8, 272

transfer documents 271, 336

transferability 218

transferable skills 243

transformation 317

triangulation 231, 354

trigger tapes 203

§)
UCAS 28

\%

validity 215, 322, 323

values 6

variables 210, 320

video 202, 267-9, 349

videoconference 118-19, 162

visualise 301-3

viva 4, 6,132,273, 376, 378, 384-6,
388-91

voice 291

w

web 175

women's writing 259-61

work in progress 271, 327, 392, 393-403

writing blocks  299-305

writing up 4, 261-5, 271-7, 278-91,
292-311, 357-68



	Contents
	Chapter 1
	Index

